Intro
People learn through examples, these examples can be directly applied in testing when the questions are very similar or exact to the prior learned example (Anderson, Fincham, & Douglass, 1997). Testing can further be enhanced through the use of shuffling or interleaving the examples. That is to say, studying one example following by several examples of the same concept leads to poorer performance than several examples of different and interleaved concepts. 

Rohrer and Taylor (2007) supported this hypothesis by shuffling, or interleaving, examples of geometrical problems. By interleaving the geometry problems (versus blocking) Rohrer and Taylor facilitated better with performance. Likewise, Kornell and Bjork (2008) revealed that blocking the examples of painting styles lead to poorer performance on style recall and that, interleaving examples led to better performance. 


We hypothesized that conceptual performance on statistical inferential test recall would similarly benefit from interleaving examples. In the three preceding experiments we studied the students’ recall of statistical concepts. The concepts were different research situations and the corresponding statistical test to use, the features were characteristics of the situation to help the student determine which test to use. Students were randomly assigned to blocked or interleaving conditions. 

The study took place in an “introduction to behavioral statistics” course, therefore the students were tested three times: once immediately following studying, once a few weeks later but before formal training, and once a few more weeks later but after formal training. Our results exposed poor performance as a whole (regardless of condition) in fact, the performance was below the required grade (70%) to use the course as a perquisite for experimental psychology, the performance was also below failing (60%). We believe our failure to replicate a main effect of interleaving was directly correlated to this poor performance. 

The current study sought to improve performance as a whole, we replicated aforementioned the study by changing the study materials but not the presentation of them (all students received the interleaving condition). We manipulated the study materials to express two conditions. In one condition the study materials simply stated the examples of the research situations, as in the previous experiments. The other condition listed the examples of same examples of the research situations but this time explicably listed which features of the situations define which test to use.  We hypothesized that the students exposed to the study materials with the explicit list of features will perform significantly better than the students with no features.   
